
 

 

 
 

School Psychology Request for Assistance 2026 
Please ensure confidentiality of form and attachments and retain a copy in school records. 

 

Please answer all questions and attach relevant information before discussing the case with the School Psychologist. 

 

Student Name: __________________________________________________ Date of Birth: ____ / ____ / _______                    
 
Year Level: _________     Referred by: _______________________________ Date of Request: ____ / ____ / _______                     
 
School actions so far:  
School concerns have been discussed with parent/s or carer/s and they agreed to the Request for Assistance                                  
-Yes   

  If ‘NO,’ please indicate reason: _______________________________________________ 

 
Case Manager: _____________________________ Signed: _______________________ Date: ___ / ____ / ______ 
 
 

 

Reason for Referral: State observable behaviours and detail how concerns effect the students learning. Attach all 
relevant information (e.g., frequency data, triggers / consequences, academic & or NAPLAN results, diagnostic test 
results, observational data etc.). 
 
 
 
 
 
 
 

 

Actions/Strategies Implemented to Date: (e.g., Documented Plans, evidence-based whole class & small group 

intervention, Social & Emotional Program, Escalation Profile, Functional Behaviour Assessment etc.).  

☐ Refer to Compass for current plans in place 

 
 
 
 
 
 

Response to Intervention: Outline what the student has & has not responded to. Attach all relevant information (e.g., 

data/information detailing response to intervention and reviewed support plans). 

 
 

 

COMPLETED BY SCHOOL PSYCHOLOGIST 
 

Name: ________________________________                                     Signed: ________________________________ 
 

Date request received   ___ / ___ / ______                                    RfA   Accepted                    RfA Not accepted  
 
A WRITTEN EXPLANATION WAS PROVIDED TO THE SCHOOL, ALONG WITH THIS FORM, DETAILING WHY THE RFA WAS 

NOT ACCEPTED. Date returned to school:  ___ / ___ / ______ 
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	textarea_33f2_84ef: Liam has significant difficulty maintaining attention during whole-group instruction and independent work. He often daydreams, requires multiple prompts to begin tasks, and struggles to follow multi-step directions, which results in incomplete or delayed work and missed instruction. Academically, his reading is below grade level, and he demonstrates avoidance behaviors when writing tasks are assigned, impacting his progress in literacy. Supports already attempted include preferential seating near the teacher, frequent check-ins for understanding, use of a visual schedule, and small-group reading instruction; a parent-teacher conference was also held on 2026-10-10. Evidence to support these concerns includes attached reading fluency scores, recent math assessment results, and a behavioral observation chart.
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Current response: Liam has difficulty sustaining attention in whole-group and independent work (often daydreams), requires multiple prompts to start tasks, and struggles with multi-step directions. Academically, his reading is below grade level and he shows avoidance behaviors with writing tasks.

Supporting data: reading fluency scores, recent math assessment results, and a behavioral observation chart are attached.
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